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EXPLORE MORE:

This lesson is an excerpt from History Alive! Pursuing American Ideals, Lesson 46, The Widening 
Struggle. Full support, including a ready to teach slideshow, is available online at www.teachtci.com.

César Chávez Day

The Widening Struggle

Lesson Overview

Analyze a poster and song from the United Farm Workers grape boycott and predict how the civil rights 
movement might have expanded.

Teacher Prep

1. Print a copy of Latinos Organize to be Heard for each student.

Procedures

1. Explain to students that they will be analyzing two primary sources.  
2. Project this Boycott Grapes poster for the class, then ask students to share three interesting details that 

they observe in the poster.  
3. Play this song for the class. Ask students what interesting elements they hear in this piece of music.   

What emotions does the song evoke?
4. Discuss these questions as a class:

a. Which Americans might have created this poster and sung this song? What evidence supports  
your answer?

b. What specific civil rights might these Americans have been fighting for?
c. Based on these two primary sources, what actions did this group take to fight for civil rights?
d. What other groups might the widening struggle for civil rights have included by the 1960s and 1970s?

5. Share with students that the poster and song are from the United Farm Workers strike and related 
national boycott of grapes in the 1960s. 
a. “Yo No le Tengo Miedo a Nada” (“I Am Not Afraid of Anything”) was recorded at a UFW meeting 

hall in 1966 during the strike.  
b. Artist Xavier Viramontes explains that “the poster was to help the farmworkers in their struggle with 

the grape growers and encourage people to continue the boycott . . . I decided that a strong image was 
needed—a strong brown image. So, I went with the idea of using a dark-brown Aztec god-like figure 
with the blood of grapes dripping through his fingers.”

6. Ask students to read Latinos Organize to be Heard to learn more about the work of César Chávez and 
the UFW.

https://www.teachtci.com/
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https://platoproduction20160712.s3.amazonaws.com/system/slide_sound_clips/804/original/27_-_Yo_No_le_Tengo_Miedo_a_Nada.mp3?1532624193


Latinos Organize to be Heard

In 1967, Rodolfo “Corky” Gonzales published the poem “Yo Soy Joaquin” (“I Am Joaquin”), which 
describes the difficulty of retaining a Mexican identity in American society. Part of the poem reads,

I am Joaquin . . . 
lost in a world of confusion, 
caught up in the whirl of a 
gringo society, confused by the rules, 
scorned by attitudes, 
suppressed by manipulation, 
and destroyed by modern society.

—Rodolfo “Corky” Gonzales, “I Am Joaquin,” 1967

Gonzales’ poem struck a chord for many Latinos, who viewed it as a cultural and political 
statement. The work became a rallying cry for Latino rights.

Gonzales was one of many Latino Americans who demanded equal rights in the 1960s. As the 
civil rights movement expanded around the country, Latinos also lent their voices to the struggle for 
equality.

Diverse People Speaking One Language Latino populations 
are diverse, encompassing Mexican Americans, Cubans, 
Puerto Ricans, and people of Central and South American 
origin. Some Latino Americans were born in the United 
States, while others migrated to the country. Hispanics, or 
“Spanish-speaking” people, also originate from Spain and 
the Dominican Republic. While not all Latino groups are 
Hispanic, many share similar cultural traits. 

In the 1960s, Latinos also faced issues of 
discrimination. For one, they often experienced 
employment discrimination, as many had low-wage jobs 
with few benefits. Many Latinos also struggled with 
educational language barriers since most classes were 
taught in English.

Different Latino groups had their own distinct 
concerns and perspectives. In the mid-1960s, many 
Mexican Americans began to identify themselves as 
Chicanos, a previously insulting term. Young Mexican 
Americans reclaimed the name as an expression of cultural 
pride.

Cuban Americans significantly differed from Mexican 
Americans in the 1960s. Most Cuban Americans fled their homeland after the Cuban Revolution, 
so they were recent arrivals to the United States. The majority lived in Florida and were often better 
educated and more affluent than other Latino groups. 

Puerto Rico is an American commonwealth, or an unincorporated territory of the United States, 
so Puerto Ricans were already U.S. citizens when they migrated to the mainland. However, they 
suffered some of the same injustices as other Latinos, so they sought better education and improved 
conditions in the cities where they lived. Puerto Ricans similarly wanted to end Latino discrimination.

People of Mexican ancestry constitute the largest 
portion of the U.S. Latino population. In 2014, about 
two-thirds of all Latinos in the country were of 
Mexican descent. “Other Hispanic” refers mainly to 
people with roots in Spain or the Dominican Republic.
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César Chávez was a central figure in the 
struggle for farmworkers’ rights. Because 
he was raised in a family of migrant 
workers, Chávez understood farmworkers’ 
plight. A skilled organizer and leader, 
Chávez headed the United Farm Workers for 
many years before his death in 1993.

Boycotting Grapes for Recognition The California farmworker struggle was one of the most notable 
Latino rights campaigns in the 1960s. César Chávez, a farmworker born in Arizona, was a principal 
leader in this effort to improve migrant workers’ lives. 

Together with Dolores Huerta and other labor activists, Chávez helped found the United Farm 
Workers, a union mostly of Mexican American migrant workers. In 1965, the union—then known as the 
National Farm Workers Association—participated in a strike against grape growers. The strike, or “La 
Huelga,” lasted five years, during which time Chávez organized a national boycott of table grapes that 
garnered widespread support. In 1970, grape growers signed a historic contract that approved most of the 
workers’ demands, including union recognition, higher wages, and expanded benefits.

Like Martin Luther King Jr., Chávez employed a strategy of nonviolence in his struggle for equal 
rights. Among other tactics, Chávez used hunger strikes as a political tool, fasting several times to bring 
attention to the plight of farmworkers and pressure employers to improve working conditions.

La Raza: A People United In the late 1960s, young Chicanos began to organize a political movement called 
La Raza Unida, or “The People United.” They used the term la raza, meaning “the people” or “the race,” 
to identify and connect with their ancient Mexican origins. They claimed that this heritage, particularly 
connection to the Aztec people, was a common bond among Chicanos. La Raza Unida became a political 
party in 1970, supporting several party candidates in state and local elections across the Southwest.

Bilingual education, or teaching in two languages, was a key issue of Chicano activism. In 1968, 
President Johnson signed the Bilingual Education Act, which legalized instruction in languages other 
than English. The courts later ruled that schools must address the needs of non-English speakers, 
including teaching in students’ native languages. However, Spanish-speaking students continued to face 
discrimination, and in 1968 and 1969, Chicano students throughout the Southwest boycotted classes to 
protest poor education in their schools.

The Brown Berets also fought for Chicano rights during this period. Founded in East Los Angeles, 
this group modeled itself after the Black Panthers, working to improve housing and employment for 
Chicanos as well as instill pride in Chicano culture.

As Mexican Americans fought for their civil rights, other Latino groups did as well. Gradually, Cuban 
Americans, Puerto Ricans, and other Latinos were afforded greater opportunity in American society.

3


